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School of Education 

Department of Counseling and Human Services

863.820

Internship in School Counseling

Spring, 2009

Instructor:  

Cheryl Holcomb-McCoy., Ph.D., NCC




Professor




Cholcom1@jhu.edu



301-294-7704 (office)

Credit Hours:

3 credits

Location:

Montgomery County Campus (MCC)

Course Description (from catalog)

This supervised experience in school counseling includes both fieldwork and class instruction.  Students spend 300 hours, over the course of two consecutive semesters (Fall-Spring sequences), engaged in counseling, consultation and program development activities under the direct supervision of a practicing, certified school counselor.  Enrollment is limited to students in the master’s program in counseling with a concentration in school counseling who have completed 39 hours of required course work, including all counseling courses.

General Objectives

This course is the culminating field experience required of all students in the JHU School Counseling Program.  The purpose of the internship is to provide the experience needed to develop the skills to implement comprehensive, developmental, and collaborative school counseling programs.  Students should use the internship to extend their knowledge and skills related to counseling and coordination, educational leadership, advocacy, team-building and collaboration, and the use of assessment data.  Students are also expected to seek experiences that will enhance their understanding of multiculturalism, diversity, diverse school settings, and the application of the National Model for School Counseling.  The internship also provides an opportunity to demonstrate competence in all areas identified in the CACREP Standards for School Counseling.  The Field Experiences Handbook outlines these principles and standards as well as expectations for graduate students and supervisors. Specifically, students will be able to demonstrate knowledge, skills, and dispositions related to the following content areas:

1. Foundations of school counseling

2. Contextual dimensions of school counseling

3. Program development, implementation, evaluation, and educational leadership

4. Counseling and guidance including individual and small group counseling and classroom guidance

5. Teaming, collaboration, and consultation

6. Advocacy principles and strategies

7. Use of assessment data

The internship course represents the culmination of both coursework and field experiences reflecting the knowledge, skills, and dispositions that the Johns Hopkins University Counseling Program holds central to the preparation of effective and fully qualified school counselors.

Required Texts

Holcomb-McCoy, C.  (2007).  School counseling to close the achievement gap: A


framework for success.  Thousand Oaks, CA: Corwin Press.

Dimmitt, C., Carey, J. C., & Hatch, T. (Eds.).  (2007).  Evidence-based school


counseling.  Thousand Oaks, CA:  Corwin Press.

Suggested Instructional Materials/Texts

Alpert, J. L.  (1995).  Some guidelines for school consultants.  Journal of Educational

And Psychological Consultation, 6, 31-46.

American School Counselor Association (2005).  The ASCA national model: A


framework for school counseling programs.  Alexandria, VA:  ASCA.

Goldring, L.  (2002).  The power of school culture.  Leadership, 32.

Idol, L.  (1990).  The scientific art of classroom consultation.  Journal of Educational and

Psychological Consultation, 1, 3-22. 

Jerald, C. D.  (2006).  School culture: The hidden curriculum.

Johnson, R. S.  (2002).  Using data to close the achievement gap: How to measure equity


in our schools.  Thousand Oaks, CA:  Corwin Press.

Kozol, J.  (1991).  Savage inequalities: Children in America’s schools.  New York: 
Harper Perennial.

Mathias, C. E.  (1992).  Touching the lives of children:  Consultative interventions that

work.  Elementary School Guidance & Counseling, 26, 190-201.

Tarver Behring, S., & Ingraham, C. L.  (1998).  Culture as a central component of

consultation:  A call to the field.  Journal of Educational and Psychological Consultation, 9, 57-72.
Wagner, C. R.  & Masden-Copas, P.  (2002).  An audit of the culture starts with two 
handy tools.  Journal of Staff Development, 23, 42-53. 

Students are also expected to be responsible for any class handouts, to share materials of relevance with others, and to use relevant professional journals particularly Professional School Counseling, and the Journal of Counseling and Development.  Students should continue to use journals from other related educational fields (e.g., educational research, school psychology) and any other texts that have been used across the course of the program.  

Students are expected to use both the ASCA and ACA Ethical Standards in resolving and/or understanding professional dilemmas.

Course Requirements and Assignments

1.
Attendance and Participation:  10 pts.

Students are expected to attend all class meetings and be punctual for class.  Attendance is a mandatory aspect of the learning experience and tardiness and/or absences will adversely affect the grade earned.  If an emergency arises, the student must submit written official documentation to retain full participation points.  Students are expected to participate fully in class discussions and experiential activities.  Active participation is essential and will be evaluated in the following way:

· Excellent (10-8 points)—Proactive participation: leading, originating, informing, challenging contributions that reflect in-depth study, thought, and analysis of the topic under consideration as well as a demonstrated ability to listen to and build upon the ideas of others.

· Satisfactory (7-6 points)--- Reactive participation: supportive, follow-up contributions that are relevant and of value, but rely on the leadership and study of others, or reflect opinion rather than study, thought, and contemplation.

· Minimally Acceptable (5-3 points)--- Passive participation; present, awake, alert, but not actively involved

· Unsatisfactory (2-0 points)--- Uninvolved; absent from one or more classes, present but not attentive, irrelevant contributions that inhibit the progress of the discussion, monopolizing class time by inappropriate or unrelated remarks to classroom discussion on a consistent basis

2.
Advocacy and Data Project:  40 pts.  Due:  4/29/09


Students will be given a simulation school scenario.  The scenario will include a 
fictional school in which students will need to demonstrate their ability to develop 
a template for a comprehensive counseling program that addresses equity, and 
their program’s connection to the overall mission, objectives, and needs of the 
school.  Each student will submit a plan illustrating how he/she will assist in the 
full implementation of the ASCA National Model and Standards for School 
Counseling Programs and the Maryland COMAR Standards.  As part of this 
assignment, each student will be given data to analyze.  The data should act as the 
basis for the student’s description of an advocacy project at the fictional school.  
More details will be 
provided in class.

3.
Website Assignment:  10 pts.  4/1/09


Students will review and critique 10 school counseling-related web sites.  Five of 
these web sites should address contemporary school counseling issues (e.g., 
leadership, advocacy, standards-based school reform, assessment, accountability, 
technology, diversity, access and equity, teaming and collaboration, parent and 
community involvement, and external funding/grants) and five should address 
specific areas of student need (e.g., substance abuse, prevention, crisis 
intervention, conflict resolution, special education, violence prevention, career 
education, social justice education, character education, dropout prevention, gifted 
education, post-secondary opportunities, and suicide prevention).  Reviews should 
include your perception of how issues of access, equity, social justice, school 
counselor leadership and school counselor advocacy are either discussed or 
promoted in each of the websites.  In addition, your review should include a 
discussion of how you might use each website in counseling practice with 
students and families.

3.
Internship Prospectus: 2 pts.  Due: 2/11/09


Develop and present an Internship Prospectus signed by the student and the site 
supervisor.  The prospectus should include the student’s goals and objectives for 
the internship.  

4.
Weekly Individual Supervision Sessions: 10 pts.


Meet with site supervisor weekly for 20-60 minutes for a minimum of ten (10)


individual sessions.   Supervisor sessions should be reflected in logs (see below).

5.
Logs:  10 pts.  (Due Every 2 Weeks)


Maintain a log describing your internship experiences, the date of the experience, 
the amount of time spent at it, and reflections on experiences.  Students will 
submit logs for review by the faculty supervisor at designated times throughout 
the semester.

4.
Case Presentation:  18 pts.

Students will present an oral case to the class/supervision group.  Presentations should include an audio or videotape presentation of a 10 minute excerpt.  Students must complete the Case Conceptualization Outline (see attached) and bring copies for the group.  The tape should be submitted to the instructor on the day of the presentation.  A Peer Group Supervision Model will be utilized.

Grading Scale:

A 
100-93

A
92-90

B+ 
89-88

B 
87-83

B- 
82-80

C+ 
79-78

C 
77-73

Classroom Accommodations for Students with Disabilities

If you are a student with a documented disability who requires an academic adjustment, auxiliary aid or other similar accommodations, please contact Karen Salinas in the Disability Services Office at 410-516-9823 or via email at ksalinas@jhu.edu
Statement of Diversity and Inclusion

Johns Hopkins University is a community committed to sharing values of diversity and inclusion in order to achieve and sustain excellence.  We believe excellence is best promoted by being a diverse group of students, faculty and staff who are committed to creating a climate of mutual respect that is supportive of one another’s success.  Through its curricula and clinical experiences, we purposefully support the University’s goal of diversity, and in particular, work toward an ultimate outcome of best serving the needs of students in diverse K-12 schools.  Faculty and candidates are expected to demonstrate an understanding of diversity as it relates to planning, instruction, management, and assessment.
Policy Statements and Other Considerations

Professional Demeanor:  Students are expected to maintain professional demeanor and protocol such as:

· Personal integrity

· Responsibility for one’s own behavior, tasks, assignments, and life lessons

· Consideration and sensitivity to peers

· Evidence of a continuous process of self exploration, reslting in enhanced self-awareness

· Practice of ethical and professional behavior

· Maintaining confidentiality of classmates, case examples, and clients

· Openness to constructive feedback and willingness to make suggested change

Professional Dispositions:  Students will

· Value individual students and treat them with respect and dignity.

· Recognize the opportunity and responsibility of school counselors to influence and direct the school culture towards an appropriate attitude of respect for all students and to serve as advocates addressing institutional and social barriers and promoting equal opportunities for all students.

· Recognize the importance of school counseling as a powerful factor in influencing the development and academic success of students.

· Respect the importance of parents, family, and community as participants in fostering conditions that support the development and achievement of students

· Take seriously the responsibility of consulting with, educating and supporting other school personnel in their interactions with students.

· Value the necessity and value of reflective practice as it supports their status of life long learner.

· Value the profession of school counseling as an important life work and adhere to its ethical tenants and principles and participate in professional organizations such as ACA, ASCA, MSCA, MACD.

· See themselves as advocates for the profession of school counseling.

Course Outline

	Class
	Date
	Topic
	Readings Due

	1
	1/28/09
	Welcome and Course Review
	Visit site/meet with on-site supervisor to organize schedule, discuss prospectus, etc.; Standards (NCLB; ASCA National Model; Education Trust)

	2
	2/4/09
	School Culture;

Discussion of Advocacy/Data Project
	Kozol (1991)

Wagner (2006);  Goldring,  (2002);  Tarver Behring & Ingraham, (1998); Jerald (2006)

	3
	2/11/09
	Parent/Teacher Consultation
	Alpert (1995); Idol (1990); Mathias (1992); Holcomb-McCoy & Bryan (in press)

	4
	2/18/09
	Using Data in School Counseling
	Johnson (chapters 6, 7, 9)

	5
	2/25/09
	Case 1
	

	6
	3/4/09
	Case 2
	

	7
	3/11/09
	Case 3
	

	8
	3/18/09
	Case 4
	

	9
	3/25/09
	Work Day
	

	10
	4/1/09
	Case 5
	

	11
	4/8/09
	Case 6
	

	12
	4/15/09
	Case 7
	

	13
	4/22/09
	Case 8
	

	14
	4/29/09
	School Counseling Advocacy
	TBA

	15
	5/6/09
	Course Summary
	


1

